DOCUMENT RESUME

ED 075 117 RC 006 883

AUTHOR Schulman, Sam; And Others

TITLE Mexican American Youth and Vocational Education in
Texas: Summary and Recommendations. INSTbbhb02780

INSTITUTION Houston Univ., Tex. Center for Human Resources.

SPONS AGENCY Texas Education Agency, Austin. Div. of Occupatlonal
Research and Development.

PUB DATE - Feh 73

HOTE 66p.

EDRS PRICE MF-30.65 HC-$3.29

DESCRIPTORS *¥*Career Choice; Community Attitudes; Dropout

Attitudes; Employer Attitudes; *High School
Sraduates; *Mexican Americans; *Occupational Surveys;
Parent Reaction; Trade and Industrial Education;
*Vocational Education

IDENTIFIERS *Texas

ABSTRACT

' Included in thig publication is a summary of
principal findings and recommendations of the report entitled
"Mexican American Youth and Vocational Education in Texas." The
summary indicates that the Mexican American in TexaS is more
economically and educationally disadvantaged than his Anglo American
counterpart. It is further concluded that, while the pattern of
deprivation is similar in all parts of the state, the intensity of
deprivation varies from region to region. Demographic data; the
selection procedure; and attitudes toward life, school, cultural
orientations, and vocational education (VE) are discussed for
students, VE graduates, dropouts, employers, parents, and community
and school perscnnel in the summary section. In the recommendations
section is a discussion of "The Manpower Background." It is indicated
that Mexican Americans are poorly represented in the statewide labor
force and that, historically, there has been a gap between developing
jobs and vocational patterns which would affect all VE students,
aspecially the Mexican American VE students. General recommendations
are made in the areas of career education, the organization and
planning of vocational programs, post-secondary vocational/technical
aducation, and communication. Some areas in which specific
recommendations are made include the retardation of educational
achlevements, the Spanish language, bicultural cour ses, the tracking
of students, role models, and agricultural migrants. (HBC)
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SUMMARY

This orozect upon which the report is base: was conducted under a crant
from the Division of Occupational Research and Development of the Texas fdu-
cation Agency (TEA) and under the auspices and formula-matched funding -~
“he University of Houston. The project functioned as an cperational unit
of the uniwarsity's Center for Human fesources of the Coll:ge of Business
Administration. The TEA .grant commenzzd in July, 1971, and was to terminate
the end of December, 1972. For purposes of putting final inclusions in the
project report and for its publication, the termination date was extended
to the end of February, 1973.

The pfojeCt staff was responsible to the Director of the Center for
Human Resources (who also worked as a co-investigator of the project), and-
consisted of a Director, an Associate Director, three Research Associates
or Aésistants, énd a large number of student assistants, all based in Houston.
Additional contracted personnel were employed in local communities to assist
in the field operation phase of the project.

The instruments used in the field phase of the project, and the number

. of each submitted to analysis were as follows:

Form A: Vocational education (VE) students 1056
Form B: Nonvocational education (Non-VE) students 637
Form C: Vocational education’ graduates 62
Form D: High school dropouts 146
Form E: Empluyers ‘ 45
Form F: Parents of vocational education students 90
Form G: Community (school personnel, placement

: personnel, community leaders) 105




A total, thus, of 2141 instruments were accumulated and analyzed. The
A and B instruments were identical with = = exception of three pages at the
end for VE studen* A} only They were, <hus, combined into a common Form
A/B administered ir the same w4y to both <ipes of student§ with special
instructions for Vi - udents.

A11 instrumen:. were pretasted in Corpus Christi, and final versior-
were administered ir ~en commumities in fow: geographically and/or socio-
logically distinzrzarszs of Texas: Majo- i4land cities--Houston, San 4ronio
and Austin; West Teias—El Paso ard Mid sid-ddesis: Middle Rio Grande i/:iley
-=Laredo, De” ®i7 ync..z2gle Pass. Lower" o uripie Jalley--Brownsville and
McAllen.

Both VE and Non-VE students were sampled systematically, a fechnique,
that approximates probability sampling, in each community. Purposive repre-
sentative samples were selected of all other groups in each community through
Teads provided by community liaison people. The project staff cautions over-
inference from any of these samples to populations that markedly differ from
those studied but, when applied to analogous populations, the observations
should possess logical validity.

The tables generated for use in the report were derived, in large part,
from computer output of the Univac 1108 installation at the University of
Houston. Both prepared and special programs were used in the generatign of
analytical materials. |

The entire project was monitored and assisted by an Advisory Board
consisting of prominent and knowledgeable representatives of educational
systems at the secondary and post-secondary levels, placement agencies,

state entities concerned with vocational/technical education, and community
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agencies -rving the disudvantaged =+i = “merican pop: ation. The
Chairman the Board was tne president -+ ne Houston Coummunity College
System.

The - zuation of Mevican Amerir--s in Texas and in the nation was

reviewed "9 c-yvide a bacxoround aga:tT whis we obuervations made in
this repc. - in be seen - = luc’
Soneocoomiic profieo o the -icitcan srovicam in Goxas reveals that

he is more economically and educationally disadvantaged than his Anglo
American counterpart. Wh{1e the pattern of deprivation is similar in all
parts of -the state, the intensity of deprivation varies from region to re-
gion. The counties along the United States-Mexico border, where the con-
centration of Mexican Americans is the highest, are the areas in which
Mexican Americans experience the highest levels of unemployment, the lowest
per capita income, and the lowest Tevel of educational attainment. Mexican
Americans living in large cities in Texas tend to experience lower unem-
ployment rates, have higher per capita incomes and have‘a higher level of
educational attainment than Mexican Americans in other parts of the state.
However, even in the large cities, their socioeconomic indicators are still
lower than for the general population.

A review of pertinent literature for the nation as a whole suggests
that the relationship between Mexican American culture and their status in
society--socially, economically and educationally--is still somewhat con-
troversial. It is apparent that those persons who come from an economically
disadvantaged environment, and one in which academic success is not empha-
sized or rewarded, are hindered in their intellectual and academic develop-

ment. It appears that although the Mexican American continues to lag behind



the general pooulation in educational and erploymant attainment, some im-

provement in socioeconomic status seems to be taking place. This may be

associated with the fact that Mexican Americans thems<lve . - ginning
.- amore ac . - e in their own affai .

Additiona]'background to the observations made in this report was
presented in an overview of the development and present circumstance of
vocational/technical education as it affects young people who are trying
to make the transition between high school ad the world of work. They
are often handicapped by a lack of adequate or appropriate knowledge,
training and skills (occupational, social and academic). Disadvantaged
youth, especially those from minority groups, are characterized by the .
same inadequacies but more severely.

Attempts to alleviate some of these problems have increased the scope
of vocational education and prompted the initiation of a “career education
approach in many educational systems throughout the country.

In Texas, as throughout the country, vocational education programs are’
increasing. The state government and TEA have given it more attention and
have a]sé made strong positive commitments toward both vocational and career
education. Texas has made progress in the implementation of vocational
programs. However, such gains have in many instances not been made fully
available to those segments of society which need them most: the socioeca-
nomically disadvantaged. Most Mexican Amrricans in Texas fall into this
category.

An examination of the ethnic structure of the Texas labor force indi-
cates that Mexican Americans hold a disproportioiiate share of the common

labor, semiskilled and farm jobs. On the other hand, Arglo Americans have
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a disproportionate share of the‘professiona1, technical, managerial, cler-
jcal and sales positions. Mexican Americans and Anglo Americans are about
equaily 1ikely to hold craftsmen and foremen jobs. In general, Mexican
Americans are more likely vo have blue-collar jobs, Anglo Americans white-
collar jobs. This pattern exists in all four of the regioﬁs surveyed as
well as in the state as a whole. Since MHexican Americans constitute a solid
majority of both the population and iabor force in a number of the cities
surveyed, it can be concluded that Mexican Americans do not gain substantial
economic benefits simply because they comprise a numeric majority in a

given area. Even in areas where Mexican Americans account for over 75 per-
cent of the labor fofce Anglo Americans are still more likely to have
white-collar jobs.

When vocational education anrollment patterns are compared to currént
labor force structure and projected occupational demand, it appears that a
serious mismatch exists between the skills demanded by the labor market
and the training provided by high school vocational programs. This mismatch
exists both for the overall enrollment patterns and for the specific enroll-
ment patterns of Mexican Americans.

Many Mexican Americans in Texas Support the concept of vocational edu-
cation. Some, however, voice misgivings about the operation and administra-
tion of such programs, and others believe that Mexican American children are
tracked into vocational curricula and thus deprived of the opportunity for a
college education. Vocational education still suffers from an "image"
problem in the Mexican American community. Many Mexican American parents

prefer that their children follow a college preparatory rather than a



vocational curriculum because society, in general, confers more prestige on

occupations which require higher education.

Students

Student respondents were selected by a systematic sampling procedure,
controlling for grade and ethnicity. Only a few students were from the
ninth grade, the others were from the tenth through twe]fth.grades. Al
respondents were Mexican American.

The VE and Non-VE samples were not se1écted on the basis of any other
characteristics or attributes, yat there is a strong similarity between
them. VE students were somewhat older and slightly more advanced in school
than Non-VE students; they had a larger proportion of males, and they had‘
more native-born parents. VE students also had more family wage earners in
the skilled crafts than their Non-VE counterparts. Both samples can other-
wise be described as consisting of young unmarried Mexican American high
school students, Texas-born American citizens, of relatively large families
whose parents had 1ittle formal education (about the sixth grade on the
average). The head-of-household of students' families were generally the
father, ysually an unskilled or semiskilled worker. A striking majority of
the students came from families of low social status, significantly lower
than might be expected judging from comparable data for the state as a
whole, a factor that may be explained by an unavoidable bias in the local
selection of student samples.

Many students; but not a majority, worked out of school, averaaing
$1.67 per hour , with VE students dedicating more hours to such employment

than Non-VE students. Students' attitudes toward 1ife, school, and cultural



orientations were similar for both samples, with VE students favoring those
aspects of existence, within and outside of scheol, supportive of vocational/
technical training for themselves and for others. VE students knew much more
than their Non-VE counterparts about vocitional education offerings, but nei-
ther sample indicated that they wished to know more about such programs.

As sources of assistance in finding jobs while in school or upon gradu-
ation, the importance of parents, friends, and school counselors was empha-
sized by both samples. (f particular interest is the importance attributed
to vocational education teachers as job counselois and as resources in finding
jobs. A1l students gave indications of their need for preparation for ine
problems of the world of work and strongly supported the idea of a speciai
course in jeo-hunting problems while in school. Both groups of students
showed relatively accurate knowledge of the characteristics of job holders
at various levels of the occupational hierarchy.

For both samples, it is apparent that parents are strongly supportive
of their children's educational programs but do not hgve much ﬁersona] input
in them and do not participate in school-oriented activities.

As students view their future, it appears that few of either sample
vngage in unrealistic fantasies and, although there are differences in how
both samples see their “ideal" and "real" future jobs, they show an essential
pragmatism with regard to the coming years.

Nowhere is =his pragmatic approacﬁ to life more obvious than 1n.the views
of both samples concerning post-high school alternatives. For both VE and
Non-VE students a marked first preference. was to find a steady jpb. A second
. alternative for VE students was to attend a school or institute for post-

secondary advanced vocational/technical training, and for Non-VE students, to attend



a colleqge or university--bothfa]ternatives not surprising in 1ight of their
secondary school orientations. But the first a]ternatiye--a steady job--
is most remarkable, and demands some further explication,

About the same time as this project was in its field phase, the Texas
State Techniczal Institute (TSTI) was testing an instrument ‘2signed to assist
local school district administratdrs and counselors in appraising post-secon-
dary educational needs. The instrument was tested in North-Central Texas,
in the South Plains, and in a school district north of Houston. The lead
jtem in this instrument dealing with post-high school alternatives was ac-
tually borrowed and modified from an item in an early version of this pro-
Ject's Form A/B. This allows for some comparisons between respondents in
both projects. Almost four times more students in our samples than in the
TSTI samples preferred a steady job; mo-e than twice the number of our sam-
ples than the TSTI samples were thinking of the military service; and not
even half as many of our samples as the TSTI samples were considering a collage
or university.

The TSTI samples were drawn from all high school students in the sampled
areas regardless of ethnicity and socioeconomic position. Our A and B sam-
ples were Mexican American and disproportionately from families of lower
social strata. In éséepce, the TSTI profile of responses represents an over-
view of post-high schooi alternatives for the aeneral, predominantly Anglo
American, predominately middle class, high school population. This project’s
profile of responses, on the other hand, is that of an ethnically distinct,
poverty-bound, high scheol population. Poor young people; especially Mexican
American poor young people, approach their future Tives with a profound

realism that cannot dismiss the need for immediate and steady employment




from their vision of a future life. Their dreams are constrained énd molded
in terms of their life experiences or perhaps, even as teenagers, they have
already abandoned dreaning:

As the data on post-high school alternatives are reviewed, it is apparent
that both VE and Non-VE students exhibit a strong tendency to think of the
futﬁre as a logical extension of the present. Whether expressing their de-
sires for location of a possible university or technical institute they might
attend, or of the possible location of their own business, or of the place
they might be stationed while in the military service, there is a singular
tendency to want locations to be close to home. VE students especially see
their future as job-focused and value their vocational education as a vehicle
leading to a more adequate job-life (for which they feel more adequately pre-
pared than Non-VE students).

Female respondents of both samples show a general rejection of the

"stay-at-home-mother-wife" configuration traditionally assignec to Mexican -
. American women. They see education as their right, and their future plans
are strongly biased in favor of working, if not married. Even if married,
although most would opt for the traditional role, almast half the girls in
both VE and Non-VE samples would want to work.

Regarding the possibility of moving away from one's home, about three
out of ten of both samples would not consider migrating. Those that would
Edﬁsi&ék migration indicated thut they would do so chiefly for job-wssoc.iated
reasons, Non-VE students more than VE students believing that there were
less economic opportunities in their home cities.

A number of special items in the A/B instrument were addressed only VE

students, and a number of special tabulations were made only for VE students.



Almost half of the VE sample were in Trade and Industrial Education programs
(OE Classification, 17), the most popular of these, Automotive Mechanics.
The median number of semesters in vocational education programs was 2.25.

0f those who held out-of-school jobs, half indicated that these jobs were
directly or indirectly related to their in-school programs. Most instrumen-
tal in helping students select a vocational/technical alternative in high
school were vocational education teachers, parents, and school counselors.
The most important means of learning about vocational education programs for
students in the sample was through friends at school and through school
counselors. The most important personal reasons for selecting such programs
were that fiey might help to Tearn a skill and that they were 1nteresting;
VE students, in general, definitely liked the programs in which they were
enrolled, wished to remain in these programs, and felt they would be helpful ’
in the future. Only a third of the VE sample felt that their programs would
not be related to future jobs or did not know if they would be related to
future jobs. More than four out of ten noted that Spanish was often or ‘
occasionally used by their vocational educat10n>teachers, although eight of
ten felt that the use of both Spanish and English could be helpful to them.

In a number of 1imited comparisons befween male and female VE students,
few atfitudina1 differences were noted. Female students were more inclined
than male students to see school work as a preparation for citizenship, liked
school better, were more positive about the value of vocational education,
and considered dropping out less. Females also stressed more the general
value of education, the need for happiness in work more than money, and seemed
to like the idea of work more than their male peers, Male VE students appeared

to be more culturally conservative than females by being somewhat more
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supportive of the idea of Timiting education for girls and by not encouraging
them to work. Females indicated a greater need to plan for their futures
and to better their abilities to speak both Eng]jsh and Spanish,

Although there are differences in minor post-high school alternatives,
the three major alternatives--a steady job, post-secondary vocational/tech-
nical training, and college--are the same for both male and female students.

Post-high school alternatives for VE students, cross tabulated by grade,
age, nativity of tather, recion of state, &nd social ..tatus, indicate that
the first alternative is consistently the same--a job after high school.
Variations in choice patterns differ from one control variable to another,
but the major alternatives, though differing in intensity of choice, remain

essentially the same.

Vocatioha] Education Graduates

Like the students, VE graduates were mostly single, and reported low
educational and occupational levels for their parents. Most VE graduates
indicated they came %rom Tower class families.

The VE graduates had been active in school activities while in high
school, and felt their education should have provided them with both general
and specific skills. They described the typical VE student as practical and
as a person concerned with making a Tiviag and getting a good job.

The need to get a job was especially evident when the post-high school
experience of the graduates was descrihed. Nearly all the respondents had
worked at some time since graduation, mostly in "2000" and "3000" series jobs
(Dictionary of Occupational Titles classes). Only half felt that their high

school training was related to their post-high school jobs.



The desire for further education or training was expressed by nearly
all of the VE graduates. Many reported taking some type of advanced training
since leaving school, indicating that their initial experience in the job
market revealed a need for further education.

Graduates also endorsed the idea of an occupational education course in
high school to aid students in job hunting.

Cultural stereotypes were not evident from the responses of VE gréduates
concerning goq1s and future plans. Girls wanted to work, even after mar-
riage. All the graduates were future-oriented and proud of their cultural

‘ heritage. The graduates were quite willing to migrate, apparently recog-
nizing the economic Timitations of their home city. ABbut one-third of the
VE graduates did not expect to attain their ideal work choice in life.

As with other groups interviewed, the parents of VE graduates had been

passively supportivé of théir children's education, but did not actively

participate in schoo? activities.

Dropouts

Dropouts came from poor families, and often were themselves principal
wage-earners. The need to get a job was of primary concern to them and,
indeed, was the major reason for leaving school.

The dropouts' perceptions of vocational education indicated their em-
phasis on the potential benefits which might be gained by an increased
Tevel of skills. The typical VE student was described as one who has to
make a 1iving, who is interested in "real" things, and who is too poor to

make it in college. The dropouts themselves 1isted Tearning a skill which
would increase their chance of getting a job and making a living as priaci-

pal reasons for entering vocational education programs.
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The post-high school experience 6f most of the dropouts included employ-
ment of some type as well as some form of vocational or on-the~job training.
Several respondents reported periods of unemployment, indicating some dif-
ficulty in finding jobs.

Job hunting itself left many of the dropouts with the feeling that young
people were viawed unfavorably by employers. They felt that both age and
ethnicity were factors affecting the availability of jobs.

Particularly interesting were the dropouts’ attitudes toward Mexican
" nationals. More than did the VE students, dropouts viewed Mexican nationals
as direct competition. They felt that employers gave preference to Mexican
nationals for certain jobs. Dropouts did not feel "green carders" should
be allowed to work in the United States.

Dropouts recognized the necessity of leaving their home city in search
of employment. Reasons for leaving included the lack of jobs and the low
~ pay level in the home city.

For advice concerning both school and work, dropouts usually went to
their family and friends. School personnel and employment counselors were
rarely mentioned, indicating a lack of interaction between school personnel
and the dropouts while they were students. Parents were reported to éupport
children's school activities,‘but were not actively involved.

Occupational knowledge was seen as important by dropouts, and eight out
of ten would have been interested in a course dealing with occupational

awareness and job hunting while they were still in school.

Employers

Employers contacted viewed vocational education in the high schools

rather positively, but many felt that the real training that young people
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acquired came from on-thc-job experience. As one employer stated, "I think
it is up to the schools to provide the student with entry level or basic
skills--we will then train the student in a specific skill."

Employers felt that high school vocational programs were doing a better
Jjob than general or academic programs in preparing a student for the real-
ities of the world of work. Lack of experience, lack of skills, and the
inability of students to present themselves favorably were the three major
problems employers thought were ficed by young people in job-seeking.

Employers Saw language and close family ties as retarding cultural fac-
tors for Mexican Americans. Introduction of job orientation or “human re-
lations courses" in the high schools were seen by employers as the best
methods of 511eviat1ng job hunting problems: among youth, especially Mexican
American youth. Employers felt that closer cooperation with schools and

increased placement activities by the schools would benefit job-bound students.

parents of VE students were heads of moderate sized, relatively stable
fami1ies, Their main concern was about economic problems, a fact not sur-
prising since their socioeconomic status was Tow.

parents were supporfive of their children's education experience, en-
couraging them to complete high school. Their perceptions of what the
schogl should do included general skills training as well as specific tech-
nical training. They felt vocational education would be beneficial to
their children, but they were not as enthusiastic about these programs as
were VE students.

parents felt their children would get a job or go to college upen gradu-

ation from high school, although they were less optimistic about the occupational
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level that could be achieved by their children than were students themselves.
Succuss was defined as "job satisfaction" rather than the amount of money
made, and this attitude correspends to that of VE students.

Parents, like VE students, did not fit a cultural stereotype. They
favored women working even more strongly than the students, perhaps because they
recognized the practical benefits of a second income in a family group.
Parentsvwere future-oriented, and were proud of their ethnic heritage.

In general, the need for their children to make a 1iving was of major

concern to parents.

Community and School

Community and school informants interviewed generally exhibit a positive
attitude toward vocational education. Many, however, expressed reservations
about the édequacy and administration of high school.vﬁcational education
as a career alternative for Mexican American youth.

Some community and school people felt that vocational programs were not

. meeting local needs because of inadequate instruction. They believed that
many Mexican American children received inadequate or no counseling at all
and, consequently, school districts needed to expand and improve counseling
services, Some felt that Mexican Aneri can students were often channeled
or "dumped" into vocational education and, therefore, they could not whole-
heartedly endorse existing vocational programs. They wished to see a better
screening process for prospective vecational students. In addition, many
persons interviewed believed that more Mexican American students should be
encouraged to attend a college or university, for they viewed vocational
education as a secondary choice. It became evident that vocational education

still suffers from an image problem in the Mexican American community.
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Uespite the reservations toward vocational education expressed by commu-
nity and school people, they felt that many of these problems could be over-
come by initiating changes in school systems and by modifying attitudes in
the community. They called for mbre inter- and intra-school communication
among vocational teachers, counselors, administrators and the community at
Targe. Such changes could be stepping stones to a more general acceptance
of vocational education ac a viazble career alternative for all youth, par-
ticularly for Mexican American youth.

Community and school informants were in agreement; howevev, that voca-
tional. programs did @ better job than general or academic programs in pre-
paring youth for employment. Most 7elt that ynung people acquired occupa-
tional skills mainly through on-the-job experience, on their own initiative,
or threugh high schmol vocational programs. Although many did not believe
that community colleges provided good job-oriented training, they indicated
that these types of institutions will become increasingly important in the
future.

Community and school respondents citzd an almost equal number of advan-
tages as of disadvantages for Mexican American students participating in
vocatiomal education. The disadvantages correspond to the above-cited
reservations comcefning vocational education, whi]elfhe advantages included
the provision of work experience and skill training which could lead to
opportunities for better jobs and higher wages.

Cotmunity and school respondents listed several areas in which they
believed students would encounter prablems in obtaining jobs. Lack of jobs
and low wages locally were se=2n as major problems, particularly in the

south Texas. and border arezs. Inadequacies in training and education, poor
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job orjentation, and lack of experience were seen as problems characteristic
of youth in general. Bad work habits and negative work attitudes were also
seen as being detrimental to the employability of young people. In addition,
they saw Mexican American youth encountering other difficu]tie;. Language
problems, an inability to sell themselves to employers, discrimination, and
- the "green card" competition in the border areas, considerably hindered the
employment possibilities for Mexican American youth. Some respondents felt
that Tow aspi}ations and a seeming lack of confidence in job-seeking were
negative factors associated with Mexican American cultural background. On
the other hand, others believed that being bilingual was a tremendous asset
possessed by many Mexican American young people,_but that it was not fulTy

utilized by them.
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RECOMMENDATIONS‘

The Manpower Background

The nation has been in the throes of developing a manpower policy
throughout the 1960's and into the 1970's, and in the past two or three
years states themselves have been concerned with manpower-pOTEty. Gen-
erally speaking, manpower policy would encompass a study of the labor force
and the supply of jobs and developing jobs, the resultant demand for work-
ers to fill those jobs (especially in terms of the education and training
needed to fill them), and finally the matching of workers with jobs. Since
the early 1960's the nation has not been able to supply adequately educated,
trained workers to fill developing jobs. Since the education and training
received in vocational education is more directly related to the labor force
than other education at the high school level, it must be an integral part
of manpower policy in the state, and the very success of manpower policy may
depend upon the pattern of vocational education. With this in mind, it is
well to Took at some of the broad aspects of manpower, especially in terms
of the role of vocational education, before proceeding to recommendations
resulting from this project. |

In terms of the demand for workers in the State of Texas due to
expansion and replacement for the period 1968-1975, it is important to

notice that more than a quarter of a million, or 20 percent, of all the
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jobs developed during this period will be in clerical occupations. This

is closely followed by professional and technical jobs, which make up 18.8
percent of the developing jobs, and service occupations at 18 percent.
Rpproximately 8.2 percent of the demand is for sales workers. These per-
centages indicate that more than two-thirds of the developing jobs to which
vocational education can relate are in white-collar and serviée categories.
Blue-collar jobs make up only 23 percent of the total--almost evenly split
between craft and semiskilled occupations. The farmer and farm worker
category makes up only 1 percent of the total. Mexican American workers on
a statewide basis are much less likely to fill white-collar jobs than are
Anglo Americans and more likely to fi11 blue-collar and farm jobs. A1l of
this is very significant for vocational education, as it can be a major
vehicle for imparting the training which will aid in matching workers with
jobs, and it especially can be the vehicle to educate and train Mexican
Americans so that they will have an equitable sharg of the better paying,
more highly skilled jobs. -

Unfortunately, tﬁe statewide eiperience of vocational education would
indicate that it does not serve as this important manpower vehicle, either
generally or for Mexican Americans specifically, and it will not serve in
the future if past trends are to continue. True, there has been an increase
in the number of students enrolled in vocational education in recent years,
and more than 40 percent of all high school students have some vocational
courses today. However, this percentage is less than the percent in voca-
tional education twenty years ago. More important, however, is the distri-

bution of these courses. In the 1971-72 school year, more than 53 percent
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of VE students enrolled in Useful Homemaking. hen vocational agriculture
is added, more than 70 percent of all VE students are involved in just these
two areas. The number in vocational agriculture alone is more than five times
the total number of job opportunities estimated for the 1968-75 period.
Even in the face of this imbalance, the number of teacher units has in-
Creased in both of these areas. While a majority of all jobs which can
be related to vocational education are developing in the clerical, sales,
hea]th; and technical occupations, less than 11 percent of all VE students
are enrolled in courses related to these occupations. It is apparent that
far too few students are enrolied in fhese areas, and Mexican American
students are even less likely to be enrolled in them.

In summary, this look at the manpower environment indicates that
Mexican Americans are poorly represented in the statewide labor force, and
historically there has been a gap between developing jobs and vocational
patterns which would affect all VE students--especially the Mexican

American VE students.

The Nature of These Recommendations

One 6f the objectives of this project was to submit recommendations
to the Texés Education Agency fpr possible assistance to the agency itself
and to others concerned with Mexican American youth and vocational/techni-
cal educat{on in the state and elsewhere. The recommendations were made
on the basis of the analysis of data gathered, reinforced by observation

and discussion in the field. .
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This study has been a Timited empirical attempt to understand the

dynamics of some phenomena which previously had rot deen well understood.
If the research effor: has been earthbound and cautious. the recommendations
stemming out of the project's work are limited and specific--limited in the
sense that they are bound by the parameters of the proje;t, and specific in
the sense that they may now be acted upon realistically by the individuals |
and agencies concerned.

Recommendatioqs are functions of needs, felt or perceived. The authors
have accepted the roles of interpreters énd synthesizers of the needs ex-
pressed, directly or indirectly, by‘the respondents and informants. They
have also accepted the responsibility of indicating other needs, perceived
from the vantage point of analysts who, perhaps, have been able to see a
larger picture of some phenomena than those who are involved with- them on
a day-to-day basis. A number of the recommendations only could have come
about through the year-and-a-half research experience.

The recommendations are divided under three rubrics: General Recommen-
dations, Recommendations Specific to Mexican American Youth, and Recommen-
dations for Further Research. It is recognized, of course, that this pro-
ject was exclusively oriented to Mexican Americans, and this fact cannot
but influence all recommendations of the first two categories to some de-
gree. As noted in the full report, however, there we;e instances in which
total educational and community structures had to be seen in order to
place properly the situation of Mexican Americans, especially Mexican
American youth. And, as one 1boks at those recommendations directéd to

the situation of Mexican American youth, with some modification, it is
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possible to envision their applicability to other minority groups or to
other socially and economically deprived segments of the general population.
The classification of recommendations under I or Il is a matter of organ-
ization, not of content, for the substance of any statement may be seen as
possibly influencing others anywhere along the total array of recommenda-

tions in either category.

[. General Recommendations

A. Career Education

A major development which has attracted the attention and dedication
of many of those who have witnessed the growing gap between the educational
system and the world of work is career education. Without doubt, the need
for continuing study of the importance of career education and the need to
incorporate findings, whenever possible, into existent structures is af-
firmed. In regard to career education, the following recommendations are

made.

1. Occupational Information
Student respoﬁdents in this study were not fully informed about
vocational/technical alternatives, and the diffusion of information coﬁ-
cerning these alternatives was more informal than formal. Based on obser-
vations made in the field and through well-documented sources, it is evi-
dent that the critical period for school dropouts--especially for Mexican
Pmericans--is considerably earlier than the last three y=ars of high school,

although this is the level of the schod] population from which almost all
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the respondents were drawn. We found that many students drop out of school

because they simply do not see its value as a vehicle to the world of work.

RECOMMENDAT 10K
There b a heal need to stant total carcer {nfomma-
tion as an integrated parnt of the cuniiculum early in
puimany school and to retain this as ' int of cwicula
through primany and secondary schools.
An essentiak part of career {nformation should in-
clude complete details, appropriate to grade Levels,.of
vocational/technical proghams and opportunities at secon-
dary and post-secondasy schooks in the communilty and An
the Local area.
2. Counseling
One of the most important ancillary training services is occupational
counseling. In this regard, it should be noted that a majority of all sampled
students, both VE and Non-VE, ranked a steady job at graduation as their most
inportant post-high school alternative. Furthermore, most in-school students
and VE graduates rank as their three most important problems in relation to
their post-high school plans,
--How to get a job,
--WHhere to look for a job, and
--The type of education and training needed for the specific jobs.
Even students who had dropped out of school felt strongly about
this, and put extremely heavy emphasis on the need for occupational infor-

mation. However, routine school ceunseling can be, and often is, a perfunctory
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activity: counselors are overburdened with bookkeeping chores and, typi-
cally, are assigned several hundred counselees. In the pairticular schools
surveyed, it appeared that most students required considerably more atten-
tion regarding career possibilities than could be handled in rapid, routine
sessions. There is generally a lack of adequate counseling staff and a
lack of adequate counseling time for each student. Of the graduates inter-
viewed, more than four out of ten found jobs on their own, approximately
four percent were helped by a school counselor, and none were aided by the
Texas Employment Commission.

Another part of the counseling problem is that counselors seem
have very 1ittle occupational information or awareness. This need is
typically not met in their university education, and the general require-
ment that counselors be teachers does not enhance their occupational knowl-
edge. There is little testing for aptitudes and interest in occupational
education areas and relatively 1ittle knowledge of the students' alterna-
tive post-high school vocational/technical opportunities. Many of the
students and graduates surveyed indicated that they were not encouraged to
go into vocational education by counselors and teachers. = This lack of a
strong occupationally oriented training background on the part of counselors
and teachers adds to the difficulty of proper vocational education planning.
About half of the dropouts said that vocational education classes which
they wanted to attend were full, and almost a third said that they were
interested in courses which were avai]éb]e at other schools but not at
‘their own. Finally, there was 2 widespread feeling (from more than half of

the community respondents) that many Mexican American students were placed

in vocational education programs only because they were Mexican American.
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RECOMMENDATIONS

Careen counselding (n which a stwng relationship (3
developed between a student and his counseler--whete the
counselon 45 Less a functivnary of the "system" and monre
the advocate of the cancer needs 0§ a student--shoubd be
tnitiated at Lower ghades and should continue thiough high
school s0 that a student’s aweieness of the possibilities
in the wonkd of worh grows as he does.

We feel that the xequirement that cownselons come
from Zeacher ranks should be eliminated, and thaining in
vecupational counseling should be made a requirement for
secondarny school counselons or that such counselors showld
at Least have oceupaticnal counseling experience.

Counselors should make special effonts to understand
the special semsitivities of minonity students.

Counselons should get out-of-school placement exper-
Lence as soon as possible.  Summer empLoyment with the
Texas Employment Commission, anranged in coldaboration
with school districts, might supply this experience.

Counselons shoubd work noutinely with placement per-
sonnel, especially those of the Texas Employment Commission,
for the purpose of testing the ocoupationad interest and
aptitude of students and devedz=ping thein own occupational

awareness.




tach counselon should endeavor to inform himsed§ of
student feelings and attitudes as expressed in the nepoht
0f this and other analogous projects.

Tnnovative approaches to czneen counseling should be.
endorsed on Lnaugunaiad. Group counseling could be of
benefit fo all VE students, but expecially to disadvan-
taged minornity students. Tnainad-gnoup counsefons on
teacher-thainens 4in group dynamics and carcer counseling
(as 4n the Group Guidance Progham) could reach many &tu-
dents; and, mohe open and frank discussion of career prob-
Lems could be eficited than would be found in houtine
couns eling sessions.

3. MWork Orientation Course

Students in this survey expressed strong support for the idea of
inclusion of a special course in the high school curriculum which would
directly relate to problems of the world of work, specifically those prob-
lems related to seeking a job. As a whole, the first preference of stu-
dents upon graduation from high school was to find a steady job. Although
VE students felt more capable of finding a job, all students felt that
such pre-job-seeking preparation was important. Female students, especially,

expressed a strong need for this type of in-school orientation.

RECOMMENDAT TON
School Ayétémé--in conjunction with the Texas EmpLoy-
ment Commission ok with other placement agencies--should

Zake the necessarny steps in cwnicubum revision to include




a job-seeking prepamratony cowrse forn all students. This
should be a Legitimate credit counse, financed by funds
allocated fon vocational/technical thaining.

4, Placement Services

The deficiencies of students in approaching the world of work,
their expressed desire for job-hunting preparation, their intent to enter
the labor market after graduation, and the unimpressive job history of VE
graduates, all point to the need for early placement counseling and place-
ment services. Traditionally, it has not been the function of secondary
schools to assist their graduates in obtaining employment. This is a
corollary to the assumed role of secondary schools as a gateway to college
and university work. (Interestingly enough, many colleges and universities
are very involved in job placement. Perhaps this grows out of the concep-
tion that in post-university alternatives, "a steady job" assumes a Super-
ordinate priority, and that the university is the gateway to the better
opportunities within the labor force.) Those secondary schools which serve ,
the educational needs of mindrity groups or of poverty groups--as indicated
by the student respondents in this study who are both minority and afflicted
by poverty - - would do well to reconsider their services to the communities
from which they get their students. In this study, such students have
repeatedly shown their concern about opportunities for post-school jobs.

To educators sensitive to the needs of youth, the recognition that a young
person may wish to abandon the possibility of a brighter future goal in
“favor of an immediate job is vexing, and the fact that many schools should

aven facilitate such abandonment <is dizheartening. However, it is hardly
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a matter of debate. These young people are honestly expressing a need;

a need which generally is not met.

RECOMMENDATION

Schook mwm should ‘MtabUAh placement units
within high schools to assist. job-bound graduates and
dropouts Lo optimize whatever potential they may have fon
the Labor market. 1In Texas, a feasible approach would be
the collaboration of school districts and Local offices
of the Texas Employment Commission Zn the creation and
maintenance of {n-school placement units.

5. In-Service Training

The recommendations above could involve school officials, coun-
selors, school placement personnel, and, in no small measure, teachers.
The importance of teachers, especially of teachers in vocational education
programs, as resources towhom students resort for career guidance, occu-

pational knowledge, and job placement was well documented in this study.

RECOMMENDAT TONS

Schoot districts showld initiate in-service caneen
and occupational training fon their persennel.

ALEL such personnel should be appraised of the feelings
and attitudes of students and shoutd be given a ull oni-
entation Lo the changing requirements of the Labor market
Locally and hegionally, and they should be made aware of

the complete nange of manpower-related agencies, activities,
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and services available to them, to students, fo dropouts,
and to graduates. With such dinformation they should dis-
cuss and develop nav dimensions within thein own rofes,
as well as the possible establishment ¢f new aoﬁea, de-

voted to assdisting students inte the wordd 0§ wonrk.

B. Organization and Planning

From a point of view which encompasses vocational/technical education
in the state as a whole and in the ten target communities specifically, d
number of observations may be made concerning the organization and planning
of vocational programs. While many organizational and planning deficien-
cies have been encountered during the course of this project, some produc-
tive innovations have been seen, and some other possibly productive inno-
vations have been suggested. There are several areas, however, in which
many deficiencies were especially noticed.

1. Manpower

As expected, throughout the state and in the communities sur-

veyed most Mexican American workers are concentrated in blue-collar, low-
skilled, low-paying jobs; On the other hand, in every school district
surveyed, the Mexican American is over-represented in vocational education
programs. This could be of benefit in times of manpower crises, for if
vocational courses were designed to meet labor market needs over-represen-
tation could correct some of the labor force inequities. At the present
time, even though production agriculture and useful hoﬁemaking were left
out of available local data, the composition of the other courses taken

by disproportionately large numbers 6f Mexican Americans does not match

either local or state labor force trends.
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Generally speaking, the composition of vocational education
courses in all areas continues the pattern of inequity developed in the
labor force in that the Mexican American is far less Tikely to be enrolled
in white-collar courses--technical, distributive education or office edu-
cation--and far more Tikely tv Ye over-represented in blue-collar courses
for trade and industry. Some over-representation in the blue-collar area
might be positive if the courses lead to entry 1evej, apprenticeship, or
skilled jobs. Even so, substantial over-representation of the Mexican
American in trade and industry courses at the expense of white~collar
oriented courses is not in his best interest.

While recent trends in the allocation of vocational teacher
units indicate that the units devoted to vocational homemaking and vocation-
al agriculture constitute a smaller percentage of all vocational teacher
units than in the past, the absolute number ¢f teacher units in each of
these areas has continued to increase. The increase in vocational home-
“making has been substantial--from less than 1700 teacher units in 1963 to
more than 2400 teacher units in 1973,

Because the range of occupational training provided within the
trades and industries group is so broad, it is not possible to make a
sirgle genera1.0r inclusive statement concerning the appropriate level of
énro]]mant for this group. Each of the specific courseé of instruction
should be evaluated individually.

In summary, in every school district surveyed, Mexican American
students are more likely than Anglo American students to be enrolled in

vocational education. While most of the developing job opportunities which
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can be related to vocational education are in white-collar occupations,
Mexican American students are more 1ikely to be enrolled in vocational
courses which are inappropriate to developing better job opportunities and

which tend to perpetuate the inequitable distribution of better paying jobs.

RECOMMENDATIONS

A langer percentage of high schoof students need
to be exposed to vocational education.

The distribution of cownse offerings should coincide
with jobs available in the Local Labon manket; of, when jobs
are not available in a Local depn&saed area, wbthAé.taxte on
negional Labon manket requinements. To achieve this, there
shoutd be a substantial reduction in useful homemaking and
agnicultune counses and a substantial increase An distrni-
butive education, oféice education, technical, and health
cane courses.

Special efforts should be made to analyze the content
of blue-colbar job opportunities in the Local Labon market
in nelation to the content of trade and 4ndustry courses o
ascontain which conses ane more Likely to Lead 2o shifled
jobs.The use ofvariables such as cuwrrent and future job
openings, opportunities fon advancement, comparative wage
scales, availability of apprenticeship opportunities, and
the match between training and job openings, would aid 4n
establishing training prionities.

Each schoof district shoutd produce a neadily avail-
able, annual public document which shoutd include the




total numben of high scheol students by major educaticnal
programs and at ethade breckdewn fon these studests in
vocational education by i{nsfructional categonies.

2. Vocational Education Record Keeping

The greatest difficulty met in the course of this project was
the lack of well-organized data concerning vocational education. At local
lTevels there were major deficiencies in record keeping. In some districts
a rule of thumb seems to have been to keep only those records which are
required by local, state, or national regulations, but not records which
could assist local districts in better evaluating the effectiveness of
their vocational programs. A case in point might be follow-up records for
vocational graduates. These records are, in many instances, flimsy and,
at times, inaccurate. It is possible to get a better idea of the post-
high school progress of many VE graduates by informally interviewing a
teacher who had helped train and place them, who keeps in touch with them,
and who may continue to assist them with subsequent job placements, than
by looking at partial, fragmented official records kept in a school office.
It—is'recognized, of course, that record keeping is anvexponent1a11y growing
responsibility for school officials, counselors, and teachers and that it
mus t bg kept to manageable dimensions, or schools would float away in a
sea of paper. On the other hand, if vocational/technical education is to
have meaning as a truly viable secondary educational alternative, it must
be subjected to evaluation and scrutiny which, in most cases, can best be
accomplished by the inspection of carefully documented records. Much, then,

would depend upon the value a school district--or the community to which it

pertains--places on vocational/technical and career-education.
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We commend the recent attempts of the Texas Education Agency to
computerize some of this local vocational educational data at the state
1evé1; however, it is still in a form which is difficult to use and re-
quires refinement. The frustration of evaluation is heightened, and the
difficulty of meaningful organization and planning is increased, when data
on courses and students in production agriculture and useful homemaking are
not even received from local vocational education programs. This much is
certain: the dynamics of vocational/technical education in Texas cannot
be well comprehended unless there is adequate record keeping on both local

and state levels.

RECOMMENDATTONS

Accunate data should be kept at the £ocal Level on
okl programs, courses, enwllments, and key sociodemo-
graphic infonmation on students to be fomvarded to the
Texas Education Agency fon computerization. These data
should encompass production agriculiure, and useful home-
making, fon failure to include these data makes it {mpos-
sdble o assess accurately uOQaIkonaﬁ education pro-
ghess at Local Zevels.

As an aid to organization and planning thewe should
be maintained follow-up reconds on VE graduates he-
garding thein jobs and pay received and whether on not
the jobs were training-related. Comparable neconds on
Non-VE graduates and dropouts would also aid in an eval-
uation of vecational proghams.
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Schoel distadets should weset prlesitios se that
evaluation of veeational educativn picgrams can be made
on a ‘regular basis. The Texas Educaticn Agency should
continue L5 cffonts te cemputenize all veecational edu-
cation Anfermation {n a foam which 48 easily understand-
able and readily usable.

3. Occupational Supply/Demand Data

Even when a local school districf maintains full and accurate
records on vocational education, there are still organizational and plan-
ning problems tecause of the paucity of supply/demand data at the local
level. The Texas Employment Commission provides labor force data on an
industrial basis by Standard Metropolitan Statistical Area (SMSA), and
there is a broad occupational breakdown contained in census data every
ten yeérs, but there is no occupational demand data available on a con-
tinuous basis. In addition, virtually no attempt has been made to cﬁ]]ect
occupational supply data on a state or local basis.

The data problem makes it difficult to check the student's per-
ception of what jobs exist against the reality of the job market. It is
difficult for planners to decide which courses to offer in the fields of
health care, data processing, cosmetology, and business, even when it is
known that Non-VE students show a preference for courses in these areas.
It is not surprising, then, that three out of four community respéﬁdents
in this project contend that vocational education courses prepare the
student for anything but the world of work. The probiem is complicated

further by the fact that Tocal school districts must rely upon statewide
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sources for this data, for they usually do not have the staff, time, or
competence to deal adequately with the problem.
RECOMMENDATTONS
The §indings of this preject corroborate the recom-

mendation centadined (n the Third Annual Report of the

Advisory Couwnedl foxn Technical-Vocational Education in
Texas that the State Board of Education assign top prict-
Lty to the design and implementation ¢f a supply/demand
dnformmation system for the state.

This data should be available in occupational cate-
gonies, broken into many subheadings so that, for example,
it i possible to deteamine 44 a student with a vocation-
el education specialization in trade and indusiry 48
twined forn a technical, semishilled, on skilled job, ok
pethaps has the necessary training fo become an assistant
on apprentice Leading up to a shilled position.

This system should be developed in cooperation with
ongoing effonts of the Texas Emoloyment Commission Zo
establish a better occupational data base fon the siate.

Local school districts sheuld cooperate by providing
Local supply information and working Locally with the
Texas Employment Commission to break down occupational
categordies to such an extent that &t will be clear that
the vocational education student is thaining for an existing

on developing fob in the Local area oh in the state.
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4. Course and Curriculum Qrientation

Student responses to items in the A/B questionnaire and an inspec-
tion of current and projected labor market needs in the state, regions of
the state, and local communities should lead school districts to make modi-
fications in courses and curricula in order to respond to these insights
in current situations. Some examples are as follows:

a. Female Qrientation. With the exception of programs ir dis-

tributive education, office occupations, and home economics, the major
interest of seconaary schob] vocational/technical education has been di-
rected toward jobs held by blue-collar males. This study has indicated
that Mexican American girls, perhaps the most tradition-oriented of female
youth in the state, are breaking with time-honored bounds upon women. By
inference, if these young women show signs of a new orientation, this may
be occurring with even greater vigor among Blacks and Anglo Americans.
Female respondents in this study indicated a strong preference for jobs
upon gradﬁation, were very supportive of vocational education for all in
the schools, and were even more supportive of in-schooi job hunting pre-
paration than their male counterparts. In these instances, the responses
of male respondents were supportive and tended in the same direction.
Manyvof the school and community respondents felt strongly that female VE
students have been neglected in the overall organization of current high

school vocational education programs.

RECOMMENDATTONS
Young women wish gheater access to the Labon marhket

and young men support this aspiration. Given this aspiration,
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and the changing Labox marhet, (t ¢ mandatory that thene
. be an cxpansion ¢f cowrses in distuibutive educaticn,

044ice education, and health carc, |

There 48 also a need to develop counses forn ginks
beyond these which would place them in the traditional
jemale employment areas, fncluding cwviicwla which may
have. been oniginally viewed as solely within the mascu-
Line provinee,

b. Non-VE Students. When Non-VE students indicated their three

most important post-high ‘school alternatives, one of these was post-secon-
dary vocational/technical education. They had not, however, been attracted
t vo_ational programs in high school. It bears mention, however, that
their orientation to jobs and to a job hunting course did not differ appre-

ciably from that of VE students,

RECOMMENDATTON

Some femm of oceupational ondlentation should be in-
cfuded <n the academic secondany cwwiiculum. Vocational/
technical offernings should be expanded and better presented
to all students. 1§ mone attractive pnégéamé were Lnthao-
duced at the secondary Level, then more students who axe
concerned with thein places in the world of work would
select voeational education,

c. Pre-Apprenticeship. One of the best methods of entry into

better paying blue-collar jobs (as well as into other jobs where good

wages are protected thrdugh collective bargaining) is apprenticeship
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programs, Where a collective bargaining agreement exists; these programs
are generally administered jointly by labor and management. The programs
deVefop employability, guarantee a wage with regular increases while
serving an apprenticeship, and result in one's recognition as a skilled
worker upon completion. Apprenticeship training is cdmbined with on-the-
Jjob experience, the preferred preparation for skilled jobs. It is 1m§os-
sible for vocational education courses alone to give a student status as a
skilled worker. Since some job-related training is already being done,
there is ample precedent fbr the high school vocational programs to include
still more pre-apprenticeship courses. A majority of the studenté inter-
viewed for this project had never even heard of apprenticeship programs,
only one out of ten parents were union members , and none of the vocational
education graduates were currently enrolled in apprenticeship programs.
Union leaders involved with apprenticeship programs, on the
other hand, have reported to the project staff that there are not nearly
enough vocational students in courses related to skills in sheet metal,
: e]ectfica] work, plumbing, and pipe fitting--all of which could Jead students
into apprenticeship programs. Also, many high school students who do take
the tests for apprenticeship entrance appear to be deficient in the basic

mathematics that is requived.

RECOMMENDATTONS

Joint Labor-management advisony committees should be
established in Pocal communities. These committees would
advise vocational education administratons, of the needs

and orientations of the apprenticable trades. These
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committees should be bread-based to include apprentice-
ship coondinators gaom each thade on cragt with appren-
teeshdp proghams.  Minonity nephesentatives should also
be {ncluded i onder Lo assure proper hepresentation of
ethndie groups 4 pre-apprentdceship and apprenticeship
pAROgRAmS .

Apprentices should be included .in careern day phoghams
an high schools along with fabor and management nepresen-
tatives of advisory commitiees.

Houston has a Mexican Amendcan recnuiter foir
building trades apprenticeship programs in onden Zo
encowrage Mexican American youth 2o apply and to asswre
them equal opportunity fon a.dm;'/su'on. Vocational educa-
tion administratons Aho@d discuss the possibilizy of
minohity necauiters with similar groups in oﬂwﬁ cities
swweyed in this project as well as in the state as a whole.

Cowwses should be established in high achools, in
comsulitation with the apprenticeship advisony committee,
which could serve as pre-apprenticeship expeniences which
Lead dinectly into formal apprenticeship proghams. These
cownses should include enough mathematics such as i4
nequired dn the shRiLLs to which the courses are oniented
40 that students may betten be able to pass entrance

examinations.
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Counselons within the entite schoel district should
advise Students cf pre-appaent(ceshdy eptions, begdmiing
with (nformative, carees-{dentifying sessiens o the Lowen
arades.  This shoubd be begun tong befure students ate (i
high schocl. |

d. Part-Time Students. Many disadvantaged students are faced

with a difficult decision as they reach maturity: to stay in school or to
help earn a living for themselves or to contribute to the family income.
This decision is often one of a yes-or-no nature. A middle ground where
dropouts may regain access to vocatjonal training is most often filled by
organizational programs other than the school. It is almost as if a stu-
dent first must be Tost to the school before any attempt is made to rescue
him.  Some school distirricts try to structure part-time curricula to allow
the potential dropout to work while attending school, but these efforts

tend to be insufficient.

RECOMMENDAT 10N
More paxi-time vocational programs should be {nsti-
tuted by schece stnicts. There should be moxe complete
programs--especiadly (n voecational/technical areas--
whach would allow a Atudent to continue thﬁ, on L0 And-
tlate, an educational program which will prepare him fon
betten oppontunities in the Labon foxce, so that even

whife he must earn a Living he s s£48L <n school.
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e.. Innovative Approaches. General skills training and cluster

training often permit students to move more easily to a variety of jobs

upon graduation. Vocational training.after school in addition to a regu-

lar academic curriculum, such as the Vocational Opportunities in Current
Eduration (VOICE) program in the San Antonio Independent School Disfrict,
offers students an opportunity to learn skills to meet special needs of
their community in addition to their usual school programs. The Houston
Independent School District has created highly specialized secondary schools,
such as the High School for the Health Professions (in collaboration with

the Texas Medical Center) and the High School of Performing and Visual Arts,
which provide integrated "vocational" curricula while optimizing interests

and capabilities of students.

RECOHMENDATION

More cnnovative approaches O vuzational/technical
education need to be developed and {nstituted whenever
possible to maximize the potential w. it such proghams
cait offen both students and thein cemmnities.

f. Regional and State Labor Markets. Although a largs number

of studgents have stated that they would not migrate, an even greater num-
ber noted that they would leave their home communities for better econo-

mic opportunities elsewhere.

RECOMMENDAT TON
School districts, {n evaluating how well they are pre-
paning VE students for Cabon demands, shoutd Look not only in
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thett cwn communities but alse i the entine aegion 4oy
g 3

possible job oppontunitics.,

C.  Post-Secondary Vocational/Technical Education

The second most important a]terhative after graduation for VE students
and the third for Non-VE students was post-secondary vocational/technical
training. The stﬁdents' preference was that this training be offered at a
junior or community college or at a technical institute located either in
their home community or close by. There are some implications in this
study, therefore, for involvement of junior colleges as well as secondary
school preparation for junior col]eées. ‘

1. Inter-School Codperation

School «counselors of both VE and Non-VE students often do not
have constant and reliable information about the courses, curricula, ex-
penses, out-of-school work opportunities, scholarships, and the advantages
and disadvantages of every junior or community college or technical insti-

tution to which they might refer students,

RECOMMENDAT TONS

Sénce funcon and community cetleges ate eithen Cocal
on nelatively neasdy, counselons sheuld schedule CR-campus
visdts and develop a continuing, close Liaison with
college adnindstratons and {nstructons.

The colleges, on the other hand, shoutd help ongan-
Aze visdts, seminars, and special tradining 4essions fon
the counselons in thein negion to which Cueal school dis-

tricts would be receptive and (i which they would coopenate,
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A continwing etk should be maintained of (nter-
pensonal contacts and 4eamal Ceadson fon the beneddt of
the colleges, the counselers, and, above all, the students.

2. Early Information Dissemination

If occupational information as part of career education is intro-
duced in school districts at the Tower levels, then post-high school

training alternatives could be easily introduced at the same time.

RECMIMENDATTON
Information negarding the §uwld spectaum of post-high
school educationad oppestunities should be introduced Lo
students as soon as pewsible, emphasizing oceupational
po&bib&ﬂiti@é which may be opened through thaining at
both junion and senion colleges and universities.

3. Inter-School Curriculam Development

School districts sheuld evaluate not only how well they prepare
their VE students for the labor market, but also how well they prepare VE
students for post-secondary vocational/technical training. A student from
a disadvanfaged household or anxious to get a job cannot afford the luxury
of wasting time. The extra hours, semesters, or years required to be re-
trained in an area for which he presumably already has been trained is not
.only time consuming but depressing. It is unfair for a student to approach
a post-secondary training program with the idea that his high school voca-
tional education courses have prepared him for it when they have really

been inadequate in the judgment of the post-secondary institution.
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RECOMMENDAT TONS

School districts should work with junica colleges
tand, where feasible, with uﬁivemsiiies as well) (n
cwviiewlum development s0 that educatons at both secon-
dary and higher Levels can have a more nealistic ap-
praisal of the perfermance capabifities of students

In communities where financdal resources are
Limited, on where duplication of capital equipment might
be prohibitive, nearby secondary and post-secondarny {n-
stitutions should collabonate with school distrnicts {n
the use of available facilities.

4. Inter-School Collaboration on Student Achievement

On this same order, school districts, junior colleges, and uni-
versities should study the flow of curricula from one to the other so that
a capable student has the option of moving from one level of technical

competence to the next with a minimum of wasted time.

RECOMIENDATION

Some voeational/technical education 48 terminal at
ihe secondany Level, some at the pn t-secondany Level,
and dome at the univernsity Level; but, 4in a system that
purports to maximize the potential of its students,
suffieient opportunity should be provided by all insti-
Tutions of Leanning fon students whose educational as-
pirations nise as they neach the culmination of shill and

knowledge of each prion Leved.
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5.  Priorities for Community Collemes

Student respondents, both VE amd Non-VE, included post-secondary
vocational/technical education as one of their principall alternatives after
graduation. (And, interestingly snoumm. so did students surveyed else-
where in tre state by the Texas State Tzchnical Institute.) The demands

on communizy and junior colleges appear T oe growing.

RECOMMENDATTON

The Texas Education Agescy and othen entities of
state govermment concened with vocational/technical
education shouwld carefully consider the growdng (mpos-
tance of comunity and jurcer cetleges £n thay area.
hene appropriate, expecialiy whene tabbn fonce dcﬁands,
bozh present and futune, indicate specialized needs may
be met by such colleges, hish prionity should be given
to the expansion of post-sece.dany vocational-technical -

proghams.

D.  Communication

In this study, the network--including students, parents, employers,
teachers, counselors, and administrators in the schools, and the community
--was found to have a number of gaps. Regardless of other factors which
may be present to create, sustain, and éven widen such gaps, one factor
is always present: poor communication. It certainly appears evident that
the network cannot operate effectively unless these gaps are narrowed or

bridged.
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1. The Vocational Education Teacher

The role of the vocational education teas~= == tends to be much
more than a teacher has aireadv been mentioned. Som-. thin the school
system may diminish his importance, but within the s, zor he is closest
to the VE student and; for some purposes, he is #los. v = Timited number
of Non-VE students who have not béen under his tute@ace. He is, on the one
hand, a respected craftsman who knows his field anc. - the other, a special
kind of teacher who is not stationed behind a lecwmzr-..who works at the
side of his students and often instructs them on a mes+3:-one basis.‘ There
is much to be learned from this relationship betwms—rez-zer and Student;
and this is of special note when the student comes .’ -~ deprived back-
ground. Not all of the aspects of the relationshiz c:- == duplicated by
others in the system, but the treatment afforded t=: .rucs=nmt as an indivi-
dual can be. A student from a disadvantaged family w..ally approaches
school with some amount of anxiety and may be awed by ©.s-size and jmper-
sonal nature. He has Tittle knowledge of, and 1ittlemxperience in, making
those overtures and sustaining those relationships with authoritarian figures

in the system which can diminish his anxiety and make the systenm approachable.

RECOMMENUATION
The system's authonities must neach out 7. students
- do many vocational education teachens. School offi-
clals, counselons, and othen teachens should make special
efforts to treat students as individuals. 1§ not, many
students wild nemain alien--some may develop a.zenuine hos-
Llity--2o a system that supposedly exists fur hedn bene-

fdt; othens may fall away and drop out.
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2. Parents

Parents, we found, were very supportive of their children's edu-
cation; yet they participated very 1ittle in those school activities de-
signed for them, and they rejected opportunities to visit the school. At
the same time, students noted that parental influence in school-centered
decisions was quite imrartant. There is an obvious incongruence here.
Parents are supportive of a process and heip make decisions in that process
even though they are poorly infermed. Schools, it would seem, have an under-
utilized but true ally in parents. Greater effort should be made to cement
this alliance, Since parents seem to be unable or unwilling to move toward

the schools, the schools should move toward the parents.

RECOMMENDATION

Teacher visditation programs, neighborhood educational
awareness ghoups, home foLlow-up programs in minority
areas (such as the Mexican American Student Parent Involve-
ment Progham {n Houston), teacher-parent and counselor-
parent formal meetings neviewing the progress,and the
phospects fon students, and othen educational outreach
techniques should be used to {nconporate parents into
the pattern of school Life, to allow parents Lo sge
school problems ¢4 conollanies of thein own, and £o in-
oLude them as cofpanticipantb in decisions that afgect
the focal group fon both parents and school personnel:
the children.
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3. The Community

Communication often seems to be minimal between school systems
and the greater community, notably between schoo) systems and employers
who are, or should be, recipients of the products turned out by vocational
programs. Some employers noted that the schools are training students in
programs not oriented to the changing inductrial and service needs of
their communities. Many students are being trained for occupations for
which there is already ah excess of applicants; and other positions go
begging because there are not enough trained workers to fill them. There
is a definite need for greater direct liaison between those who prepare
Students for entry into the labor force and those who determine the compo-
sition of the labor force. Several kinds of advisory committees have
been utilized to varying degrees in school districts. There are craft
advisory g}oups which have employers as members, but thay relate to only
one craft, There are program adV1sory committees, but members largely
promote a particular program, such as distributive education. There are
advisory councils which may have wide community representation. However,
none of these committees is typically broad-based, concentrating major

employers and placement personnel in one entity.

RECOMMENDATTONS

Advisony committees to schoof distiicts, hephesenting
all major employens and placement personnel in the Local
areas should be gstablished, .

These committees showld assist the school systems in

heeping abreast of Local Labor market conditions and should
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necemmend the {ntweduction of cowrses which would glve
a yreater wunben of vocationat cducatéon students the
qualifications needed fon employgment upon graduation grom
Ligh scheet.

These committees Should seave as majon communccation
Links between emplogens, commuitics, parents, and stu-
deiets conceried with successful entry inte the labor market.

4.  The Image of Vocational Education

Without doubt, one of the greatest problems confronted by voca-
tional education is its own image. Both truth and myth contribute to this
image. For many years vocational education programs were seen as the
dumping ground for those students who had difficulty ©. keeping up with
college preparatory programs in high school, not as truly viable alterna-
tives for sound students who desired occupational educat{On,as well as
academic and social skills. Many mémber§ of minority groups, or those of
a disadvantaged background, think that school systems force young people
into vocational programs not only to escape the responsibility they owe
the students, but perhaps to oppress them. This negative image of voca-
tional education is encountered in every sector of the minority community
and can be found among Students themselves. Both VE students and Non-VE
students think that vocational education is not suited for bright students
but is better suited to students who have tc make a Tiving, who are realis-
tic and practical, who are poor, who cannot do well in an academic program,
and who_come from a minority group.

School systems must devote considerable energy to improving the

image of vocational education. Changing the name of vocational education
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--to ogcupational educétion, for example--may be a first step, but it might
not be a step forward at all. By whatever name, if such programs are not
afforded the same dignity as other secondary programs or given a very
special dignity of their own, they will remain inadequate in the public
eye. If the interpretation of qualified educators is correct, we are cur-
rently producing many more co]lege-bounq secohdary school graduates than

either the institutions of higher 1earning or,ultimately, the labor force

can absorb.

RECOMSENDAT 10
The generally held view that all students shoubtd
pu&éu@ college prepanatony studies must be changed, and
the vocational education alternative, with its {mage eﬂe-A
vated, should be stressed. This is not menedy a device l
to change énd enhance the pictwre of voeational educa-

tlon, but a necessany tuwn of events if school systems

are te meet the needs of society.

IT. Specific Recommendations

Al1 general recommendations have been developed from this study of
Mexican American youth and bear directly upon their situation, but they
are also general in that they are applicable to other gfoups. There are
some recommendations'stemming from this study, however, which relaté more

specifically to Mexican Americans.
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A.  Retardation of Educational Achievements

Post-secondary education at either the junior or senior Tevels was
among the major post-high school choices of the Mexican American students
in this study. VYet, Mexican Americans are very poorly represented in
universities in the state and, except in regions of the state which are
overwhelmingly Mexican American, are under-represented in junior colleges

" and technical institutes. There is a wide chasm, it would seem, between

aspiration and realization.

RECOMMENDAT TON
The Texas Educaticn Agency, as well as highen edu-
cational and secondany educational systems, must evaluate
the factons which xetand the educational achievements og

Mexican Amenican youth aften they Leave high school.

B. Spanish Langquage -

Students in our VE sample were strongly in Support of the use of both -
Spanish and English in classroom instruction, for they thought that the use
of Spanish would be of benefit to them. Both Student samp}es endorsed the
idea that fluency in both languages was desirable. If the effective educa-
tion of young people is more important to an educational system than un-
swerving retention of policies which may retard educational progress, school
systems in predominately Mexican American areas, or with sizable numbers
of Mexican American Students, should initiate a bilingual approach in voca-
tional education courses. This same approach might be considered for other

appropriate courses in secondary curricula.
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O

ERIC

Aruitoxt provided by Eic:

Teachers shewtd net endy be pemitted to wso Spentish
or the classteom but shewld be prmpted & de se,

Teaching materials and aids in both Spand sh and
Eng(“(.shlshuuﬁd be ecqually avaclable fox use at the option

TS
Uyt

eachens and Students.
T some areas and gox seme students [Cow achiovens
becawse of Language problems), the fundamentar language

¢f (nstruction might wonl be Spandsh--with Englash used

for supplementary and (£Lus trative DU SRS,

C. Bicultural Courses

Mexican Arerican students face an Anglo American educational system
with a battery of disadvantages ranging from deficiencies in the English
tanguage to deficiencies in knowledge of elemental social skills. More
often than not, they are rebuffed for theif differences and they become the
targets of some who want to "Americanize" them. A net effect on the student
may be that he is not just considered different, but labeled secord class.
This hardly enhances his self image or his '‘gnity. Unfortunatelv si.

antidignifying attitudes are found in ede itional systems,

RECOMMENDATTON
School systems should be aware 0f the difjicultios
of thying to come to gnips with two cultwies and take
measures to countewact them in onden to optimize the
-potential of Mexican American students. Biewltural

cowrses which give o realistic porntrayal of the Mexican
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American expeaience O the Undted States could help stu-
dents both to be awvare of and preud ¢f the ompact ]
thein people on the development of thein nation, theix
state, and theit community. The dask pages of stuife,
antagonism, defamation, and pucjudice shoutd be {ncluded,
as these, too, contrdbute to the student’s histonical

perspective and to the understanding vf his own people

and ¢f othen ethric groups among whom he Lives.

D. "Dumping" of Students

The over-representation of Mexican American students in vocational
education lends credence to the charge that they are dumped into these
programs. Furthermore, their over-representaticn in blue-collar related
courses and under-representation in white-collar related courses results

in a continuation of inequitable Tabor market patterns.

RECOMMENDATTONS

The distribution of vocational counses taken by
'Mex-écan Ameniean students should et onby codincdde with
developing jobs in the Local and state Labor mankets, but
also should contribute to gaining Mexican Americans an
equitalle share of betten jobs.

Mexican Amenican students should be made completely
awune of the entire nange of cducational chodces at each
stage of thein edueational caneer and should be able tu

select any program for which they feel qualified.
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Those advising the Mexican American student hewld
do s0 as frlendly and {nterested guides who assist him
to wealize feasible ambitions and avodd pitfalls, and
not as wltimate vodees of awthority whe "hnow what &8

best for the student.”

E. Role Models

Mexican American youths seldom have role models who are considered
successful by society. Parents ére poorly educated; fathers are typically
at the lower rungs of the eccupational pyramid; most of the other adults
in their neighborhoods reflect the disadvantages seen in parents. Highly
successful Mexican Americans who could be role models may be socially and

physically remote from the barrios and colonias.

School systems should seek to gind nole models both
from within and without the M—-Mex,{can Ame/ricans
whose bachgnound,.thtony, and aducwtﬁon have paralleled
those of the students, but who have now achieved some
degree of observable success. 1t would be {deal {f gnad-
wated grom the same schools attended by students could be
included in special school proghams and could be avail-

able to students fon individual consultation.

F.  Gupen Carders
A particuler problem affecting the 1abor situation in border cormunities
is that of the "green carders,” Mexican nationals who are permitted to work

in the United States. In many border cities, the bulk of the 1ibor force
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consists of green carders. Historically, these Mexican nationals have
worked for Tess wages than their American job rivals. Today, the wage gap
is much narrower, but it still exists to the detriment of United States
residents, for large numbers of green carders sti]l seek and gain employ-
ment in the United States. Some community informants indicated that
Mexican nationals often worked harder, were more reliable, and were better
trained than most Americans who apply for the same jobs. If this is true,

then vocational educators are faced with some very special challenges.

RECOMMENDAT TON

Schaol systams along the beader must evaluate thein
veat{onal/technical programs as vehdcles of preparation
0f thetix yeung people fen the job maket & competition
with gaeen cardess, Vecational pregaams {n the botder
negon must be not only adequate, but considerably betten
than adequate, {f thein graduates are fo compete success-
jully with green cardens. Innovations in thaindng pro-
grams should be initiated s0 that graduates -can obtain
cmpﬁogmcht {n oceupations in which few green carders ate

thadined on ane othemedse qualified.

6.  Agricultural Migrants

Many Mexican American families in South Texas earn their minimal incomes
by following ﬁhe agricultural migrant streams. In most 1n§tances, migrant
labor is a faﬁily affair, and the net income to a family is in proportion.
to the number of hard working able bodies that can be placed in the field

or in the processing plant. The migrant season may begin in late February
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and Continue through November, although the season fs usually shorter.
Young adult members of the family are often removed from school Tong
before the end of one school year and do not return until well after the
next has started. For younger children, or for children who require basic
academic skills, provisions are sometimes made--however spottily--for
school continuity up the stream. For older children, or for children who
are in specialized programs, such as vocational education, there is seldom
the opportunity for continuity, and they must face the year-by-year conse-

quences of falling behind.

RECOMMENDATTON
Scheel éysteﬁs should make specdal effonts to see
that children of mighant families axe not penalized.
Tnnovative approaches must be found te combat this prob-
. lem Posaibilities include (ntensive mahe-up wexk before
and aften the mignant season; planning fox continuity
theough the collaboration of educational agencies up the
Stream whe can ass4st (n keeping the VE students from
folling behind in school; pethaps subsidizing families
40 that they can allow thein childien to aemain (n school
until the spadng toum (8 over and to netwwm in tihe fon

the fall tewn

H.  Bilingual Local Associates

It was the policy of this project's staff to augment its personnel in
all communities by contracting Tocal individuals to assist, principally as

interviewert and administrators of instruments, and also as community
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consultants and guides. They were typically of the same minority group as
the target population, they were completely bilingual, and many of them
were r0le models who had boot-strapped themselves out of poverty but had
not divorced themselves from their ethnic communi:ies. These lccal assoc-
jates gave legitimacy and validity to local efforts on the one hand, and

gave direction and support to project efforts on the other.

RECOMMENDATION
Projects and programs dealing with ethnic minonities
shoubd use Lecal bicultural asscedates who can serve at
efhective (ntoumedianies between such endeavors and the
minondty communities. These personnel showld be able to
identify with the goats of a profect as well as with the

population the project desines to neach.

II1. Recommendations for Further Study

In the development and execution of this project certain objectives
first thought to be attainable had to be modified. This prevented super-
ficial analyses and kept the project from involvement in commitments impos-
sible to meet under the constraints of limited. funds, personnel, time, and
facilities. The asSignment of some object1Veé to lower priority does not
indicate that they were of lesser value. Many still are «f great value,
but require individualized, special attention, and the organization of
efforts specifically designed for their attainment.

In fhe minds of both the formulators of the present project and the
funding agency, some objectives were seen, from the beginning, as logical

follow-throughs after this project had been completed.
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As this project progressed, other needed areas of reseafch were encoun-
tered, many having been generated by the suggestions of local contacts, ron-
suTtants, Advisory Beerd members, interested colleagues, and project staff
Areas of application of findings of this report were a]sobbrOught to light.

The present project has begun the establishment of a data base for the
understanding of areas of vocational/technical education previously only
poorly understood. The following recommendations are intended to indicate

where and how this data base may be broadened and how it may be utilized.

A.  Comparative Studies

The present research effort has provided a means for beter understanding
Mexican American youth in vocational education in Texas. There is no com-
parable data base for the other major ethnic minority group in the state:
Blacks; nor, for that matter, is there a comparable data base for the domi-

nant Anglo American population.

RECOMMENDATTON

For a futler and mone comprehensive understanding of
youth in voeational education at the secondany Level in
this state, comparable studies of Black and Anglo American
youth are nccessary. The present study, plus these addi-
Lional studies, could provide the educational community
with informetion vital to planning for the future of
vocational/techn/cal education in the state at all Levels,
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B. Carver Objectives ol Women

The particular nature of our times wherein we are witnessing profound
changes -in the roles of women in our society--indications of which were
certainly seen in this study--prompts the suggestion that there exists a
great reservoir of poorly utilized talent and vigor inhyoung women. HMany
of their needs could be better served through vocational/technical educa-

tion than through other educational programs.

RECOMMENDATION
The special careen objectives of young women 4in the
state should be studied as well as where and how voea-

tlonat/technical education can besz meet these needs.

C. Lower Grades

In this project, the in-school concentration was with students in
their Tast three yéars of high school who were already committed to grad-
uation, It must be remembered, however, that the greatest number of minor-
ity youth who drop out of school, or who are forced out of school, do so
by the eighth or ninth grade--before making this commitment. What are the
career aspirations of minority children in elementary school before so many
drop out? Needless to say, a special challenge exists in the creation of
instrumentation which might adequately reflect the attitudes of younger
minority children. Attitudinal and aspirational patterns of these who stay
in school and those who drop out of school are rooted in their earlier views
of themselves and their futures. The need to identify this self-view at

an early stage is obvious.
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RECOMs SDATT (!
Cstudy of the vame briic varizmes o ooted 4
Uies xepest, with specially designed il e cation,

should be sponsored for students in the Lower grades.

D.  Feedback

The preser’ study, with special analyses wade fur each of the target
comunities, could prove to be of great value in these conmdnities for
teachers, school administrators, counselors, and placement personnel. In
every community surveyed those who collaborated with the research staff or
who learned of the project expressed strong desire for feedback. This was
not only a wish to "see how we stack up," or, in a few cases, to calm anxi-
eties, but an honest request to be infaraed of oality. Many of those who
have given information “- SIS projert want to take action to remedy
neesful Situations in their home communities using project data as points

of departure.

RECOMMENDATZC &

The project stagf supports seechack to Local commun-
Lties, and suggests the creation Cioa sendes of An-service
Semtnans and institutes <n Local commnities so that each
comnunity may assess how its students, ymmmmeiww
outs, parents, minonity Leaders, ete. eualuate its voca-
teenal/ technical programs. This should be tied (n with
the Local and state Labor matket onieutafion of teachens,

counselons, and placement personned.
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E.  Occupational Supply/Demand Data and Models

The relative inadequacy and fragmented nature of available data i e
occupational supply/demand assessment and prediction difficult if not im-
possible in most communities. In the course of this study, attempts have
beea made to rectify this lamentable situation. Data have been accumulated
and beginnings have been made in the possible creation of models of supply/

demand prediction.

RECOMMENDAT TON
The work abready begun 4n data accumulation and
preparation fon the construction of supply/demand models
showdd continue as an {ndividually funded effont which
can provide the target communities and othen similar
communities with the hind of data wrgently needed to make

voeational/technical cducation sewve their needs.

F.  Junior and Community Colleges

Today, junior and community colleges have become major sources of post-
secondary vocational/technical education. In some areas, the colleges have
moved into training that formerly was handled in vocational programs at the
secondary level and in post-secondary trade school3 in the private sector.
The views, aspirations, and problems of minority students in post-seconday
educational programs are important and will be even more important in the
future. The evaluation of minority contribution and participation in voca-

tional/technical education in junior and community colleges is needed.
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RECOMMENDATTONS
A study sémilar to the present study shewld be made
¢§ meneadty youth ..(',n pest-secendaty vecational  technical
educaticn.
The nelationship ¢ bust-bec&nda&y vecational/ tech-
nical educaticn o the needs of the Laber masket sheuld

be speciatly evaluated.

G. Green Carders

In South Texas and along the Mexico-United States border, the use of
Mexican national green carders has had a profound effect upon the entife
structure of the labor market. As brought out in this report, there are
problems encountered by graduates of vocational/technical programs as they

compete for jobs with these Mexican nationals.

RECOMMENDATION
Thexre should be a special study dedicated to the
nekationship of vocational education proghams and thein
students to the green card prebfem in South Texas and

other bonden aneas.

H.  Development of Instruments

During the course of this survey in local school districts, many coun-
selors and teachers expressed great interest in Form A/B (in-school VE and
Non-VE students). They felt that such an instrument, or a similar one modi-
fied for self-administration, would be of decided assistance to them in

individual counseling and evaluation of students. The information derived
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from such an instrument could not only help counselors but could also help

administrators in conducting district-wide evaluations.

RECOMMENDATTONS

A completely self-administerned nstuument, based
upon Feam A/B, Sheuld be devedoped for casy use by Cecal
schoot distuict pensonnel [d.c., that could be manually
ot machine processed). Such an ustrument woubd equite
pre-testing and neaming befote it could be used effec-
tovedy.

As @ cenellany suggestion, a package could be devel-
oped containing net onby Form A/B but medd gled vens{ons
of all {nstruments used n this phoject for sel f-study

and sl §-evaluation by Local commnities.
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